	EXPERIENCING
	APPLYING

	KNOWN

Drawing on learner prior knowledge and experience, personal interests, lifeworlds, the everyday and the familiar, and making connections to self.
	NEW

Introducing learners to a new experience by exposing them to texts (real or virtual), guest speakers, excursions, etc and ensuring they can respond openly.  
	APPROPRIATELY

Applying independently what has been taught. It involves transformation, reinventing or revoicing the world in a new way. It can be creative.
	CREATIVELY

Doing things in interesting ways by independently taking knowledge and capabilities from one setting and adapting them to a different setting.

	1a. Connecting to the text:

Think, pair, share 

· What stories/ movies do you know that feature bears? Are the bears the  good guys or the bad guys?
· What do you know about real bears in real life?
Scribe student responses
What we know about Bears in stories /movies

What we know about bears in real life


	2. Before reading text:  Scan text on to smart board or cover text in Big Book. As a class do a picture flick to infer what is happening in the story through the visual images on each page. Infer feelings from expressions on the Bear’s faces. How do you know they are feeling this way? What tells you this? Before moving on to the next page invite students to predict what might happen next. Repeat to draw out the difference between inferring and predicting. Inferring is when we look at the visual images to see what is happening and predicting is thinking about what might happen next. 

Read text and respond. Think, Pair, Share - What was your favourite part? Why What would you have done if you were mother or father bear?

3a. Everyday re-read text to develop fluency and practise print conventions.
· As a whole class

· In character parts (mother and father)

Look at title of book. Hairy Bear – cover the ‘y’ and focus on Hair and Bear. 

What do you notice about these two words? (rhyme) What is making the ‘air’ sound in each word? ‘air’ and ‘ear’.

Are there other words in the text that have this sound in them? (care, scary) What spelling choice is making the sound? (are, ar)
	6a. Inferring from visual images. 
* Give pairs/ small groups of students a double page from the text to infer. Pairs discuss what they see in the text and write a sentence about what is happening or speech bubbles to show what the characters are thinking or saying..


	6b. Students draw their own visual image of a real life situation to show an emotion through gestural language and explain what it infers and why. 

	CONCEPTUALISING
	ANALYSING

	NAMING

Identifying/defining new concepts,/ideas/themes/, vocabulary, and  reading and writing strategies.   

	THEORISING

Generalising and synthesising concepts by linking and drawing them together, how the new strategy helps reading/writing Includes ‘what if’ scenarios.
	FUNCTIONALLY

Examines structure and function of texts in context. What is it for? What does it do? What are the effects?


	CRITICALLY
Interrogates purpose and audience, individual, social, cultural and environmental effects. Who gains/loses?



	EXPLICIT TEACHING THROUGH MODELLING, SHARING AND GUIDING  

	3b. Introduce focus words/letters –fly swat and count how many of each focus word/letter appears in the text. 
Focus letters ‘Bb’, ‘Ff’, ‘Hh’ 

Focus text words (I’m, I’ll, don’t, of, they, all)
Kayla/ Bobby (don’t, you’re, our, just, might, hear)

Class focus (This, for, are, here, is, baby, little)
Model sound sort for initial sounds b,h,f and
b,bb, ph, ff, f, gh, (revise how the letter ‘h’ joins with other letters to make one single sound – th, ch, sh, ph, gh, wh)
 (Bee spelling strategy). 

Students independently complete a sound sort activity.
Model how to write the upper and lower case letters ‘Bb, Hh, Ff’ Writing in the air, tracing on a partner’s back.
4a. Word study- Contractions: 

When something contracts it gets smaller. Words can be shortened as well. We can push 2 words together to make one word. To show that a word has been shortened an apostrophe is marked in the word. Find examples in the text. Model the first one – don’t. Locate examples of others in the text. Record in a 3 column data chart.
Contraction

extended

What do we do?

Don’t

Do not

Replace the ‘o’ with an apostrophe

I’m

I am

I’ll
I will
you’re
you are
 
	3c.When do we use/see ‘bb’ as a spelling choice in a word? ( in the middle of a word) How de we know when to use it? E.g. Bobby
When can ‘ph’ be used as a spelling choice in a word? (at the beginning – photo, in the middle – elephant , at the end – graph) 
Sort picture/words for ‘ph’ to show which words have it at the beginning, middle or end.
Photograph has it both the beginning and the end. What can we do to help us know if a word has a ‘f’, ‘ff’ or ‘ph’ making the ‘f’ sound ( write it with all of the spelling choices and see which one looks right)

4b. Re-read contraction and extended word for each in data chart so students can hear the difference in articulation.
Think, pair, share,

Why do we contract or shorten words?
What affect does this have on what we want to say? (say it faster)
Literacy Activities during Guided Reading

Activity 1.  Focus letter tracing, .Locating letters in newspapers/magazines and paste inside a bold large letter.   (Extension: Students could locate pictures beginning with the initial most common sound).
Activity 2. Tic, Tac toe with focus and high frequency words. Partner testing on white boards on white boards.
Activity 3.Writing names with a Capital letter. Choose 5 class names to write using a capital letter.

Make your name using newspaper letters with a capital at the start and then lowercase letters.
Rewrite an incorrect sentence putting in capital letters for sentence beginning and names of people and places.
Activity 4. Contraction match. Find pairs of words – contraction with its extended form.
	5a. Linguistic Grammar
Punctuation

Example

Purpose

Capital letters

I, 
Hairy Bear 
Beginning of a sentence and for names

Full stop

Tells when a sentence has ended.

comma

I don’t care, I don’t care,

Tells us to pause before reading on

Larger print

In the morning

Tells us to say it louder

Bold print

Scary, not, dare-y,

Tells us to say it even louder.

5b. Visual Grammar: Gestural language.
Using the scanned text, review each page and record the emotion inferred and the gestural language that is used to express this emotion.
E.g.
emotion

Gestural language

fear
Eyes wide open, mouth open, hands up near face
happiness

Smile, laughing face

Annoyed

Frown, shoulders drooped

tiredness

Body curled, tucked

frustration

Mouth wide open, sigh, hand on head

angry

Mouth clenched, frown 

Dramatise each emotion with gestural language.
	5c. Social Skilling through gestural language. 
Mismatch of voice and gesture.

What message are you giving when you;

· Use a happy, smiling face when you say, “Stop! – I don’t like it!”
· Use an angry voice when you say, “Can I play with you?”
· Use a sad face when you say “You are a good friend to me.”
· “You are my best friend!” then punch them.

After each mismatch do a think, pair, share,

What effect does this have on my friends or class members?
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A literacy design for kindergarten (5-6 years) on Hairy Bear by Joy Cowley (sample images at � HYPERLINK "http://www.network-ed.com.au/hairy-bear-big-book-9781877454783" �http://www.network-ed.com.au/hairy-bear-big-book-9781877454783� 








